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Para Hills School P-7 is located in the northern suburbs of Adelaide, approximately 16 kilometres from the Adelaide CBD. The
school was originally established in 1961 as co-located junior primary and primary schools and amalgamated as Para Hills
School P-7 in 2013. We are most fortunate to have a playgroup and Preschool on our site. Young children can begin their
learning in these programs and then continue seamlessly on into Reception.
Enrolment data:
*R-7 enrolments were 249.
*Preschool enrolments were 50.
*Index of disadvantage: Category 3.
Student Profile: The school has a significant percentage of students from:
• Non-English speaking backgrounds 23%
• Aboriginal & Torres St Islanders 5%
• Students with additional needs 17%
• School Card 41%
• English as an Additional Language/Dialect (EALD) 26%

*ICSEA Score: 955

The school offers a range of academic and social learning programs from Preschool to Year, 7 including two district Special
Option classes. We are an inclusive, multicultural school and work to support all children to develop to their potential.
Para Hills School P-7 students had another successful year with 21st Century approaches to learning in all classes and
continued improvements in NAPLAN achievement for students in Years 3, 5 and 7.
Classrooms in 2019 provided positive learning environments with a continued whole school focus on, 'Rational Emotional
Behaviour Education' (REBE) providing a common language and focus for students to be in control of their behaviour and
ready to learn. This is reflected in our very positive behaviour data. Staff continued to provide a broad program across the
Australian Curriculum and strengthened areas included the introduction of a dedicated phonics program in Junior Primary 'Read, Write Inc', a continued focus on Guided Reading, underpinned by critical PD from Stephen Graham and the emerging
use of our new STEM facility to help drive problem solving, critical thinking, digital literacy, communication and teamwork.
Staff were involved in a range of professional learning and have continued to develop links with staff in other Schools and
Preschools in the Montague Partnership through the Departments key strategies of Collaborative Moderation - Learning
Design, Assessment and Moderation (LDAM) in the school and Planning for Learning - Learning Design, Assessment and
Reflective Practice (LDAR) in Preschool.
Our specialist teaching programs in Health & PE, Digital Technologies and Japanese were greatly appreciated by students and
added value to our core Literacy and Numeracy programs.
This year 7 graduates enjoyed dinner at the Para Hills Community Club before returning to school for the Graduation Ceremony
in the school’s gym. The night was well attended by parents, special guests and past Year 7 Award winners. After the
presentation of the student’s certificates the Year 7’s presented dances to the audience that had been taught by the Footsteps
Dance Group during Term 4, before finishing the evening with a disco.
Traditionally we have acknowledged three Year 7 students who have displayed outstanding achievement in 3 categories: Academic, Sport and Citizenship. In 2018, thanks to Michael Brown MP (Member for Playford), we added another award for a
student who has displayed outstanding leadership over the course of the year. The 2019 winners were:
• Academic - Shazia Mohammad
• Leadership - Shazia Mohammad
• Sport - Britney Wickham
• Citizenship - Daniel Ahmadi
Highlights in 2019 included:
• Strong involvement in the Premier's Reading Challenge with 100% of students completing the challenge.
• Being one of the top 50 schools in the 'Premiers Be Active' Challenge.
• A successful Sports Day, range of coaching clinics and strong representation of students in SAPSASA.
• Year 7 and Reception-Year 4 students participated in the Buddy Reading Program
• Support programs including REBE counselling, QuickSmart & TooSmart Maths, Phonological Awareness and Mini Lit.
• Donna Kartinyeri, our Aboriginal Community Education Officer provided regular Aboriginal perspectives activities P-7.
• Termly open mornings in REBE, Literacy, Numeracy & STEM, followed by morning tea (supplied by Salisbury Hills Interchurch
Network - SHIN) were greatly appreciated by parents
• Book Week celebrations culminating with a whole school dress up parade.
• Vocal & Instrumental Music concert and End of Year whole school concert.
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The Governing Council and leadership of the school have worked in partnership to support the learning needs of our students.
Although small in number, the Council is a committed, energetic and enthusiastic group who actively support the Principal and
Staff in the continued improvement of the School, for the learning, growth and development of our students and community.
This past year has been another busy year for the Governing Council and I wish to extend my thanks and appreciation to all the
council members for their hard work and dedication. Decisions and achievements of the Governing Council for 2019 include:
• Helping set the broad direction and vision of the site
• Monitoring and reviewing the Site Improvement Plan
• Approving and overseeing of School budget
• Management and oversight of the OSHC program.
I would like to take this opportunity to thank the OSHC staff for all their hard work and strong commitment to providing a high
quality service for our families. OSHC has progressed through a major phase of change and improvement over the last 2
years. All the hard work and dedication has rewarded the staff with enormous improvement and a fantastic OSHC service that
children enjoy attending.
On behalf of Governing Council I would like to thank the school leadership team and staff for their ongoing commitment to our
children’s education, the school and the broader school community throughout 2019. Thank you also to the many parents,
carers and teachers who volunteer their time supporting the school for sports, performances, in classrooms, Breakfast Club, as
parent reps and other support groups.
Well done to our students who proudly represent the school at SAPSASA, and always demonstrate our school values of
Respect, Commitment and Honesty to the broader community.
It has been great to see classes utilising our new state-of-the-art Science, Technology, Engineering and Mathematics (STEM)
facility over 2019. Although this arera is a focal point for STEM learning, the school has made it clear that STEM learning will
happen in all classrooms across the school and be incorporated into all aspects of the curriculum. This will ensure our children
are well equipped to take advantage of the changes that are predicted in the workforce and workplaces of the future.
The professional development of our staff continued this year to ensure that 21st Century Teaching practices continue to be
embedded in the school through with the introduction of a dedicated phonics program - 'Read Write Inc' in the early years and
a focus on, ‘The Balanced Reader' with highly engaging PD from renowned literacy guru, Stephen Graham. The schools work
with Stephen will continue in 2020.
The school budget is forecast to complete the year well within budget.
Our school is defined by the contributions by every member of this wonderful community, from the extracurricular opportunities
awarded to our children as a result of volunteer coaches and organisers, to the countless additional hours contributed by the
dedicated staff.
On behalf of the Governing Council, I would like to thank all staff for their dedicated service.

Robert Fuller,
Governing Council Chairperson
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The Early Years Learning Framework (EYLF), Department for Education Literacy and Numeracy Indicators and Respect,
Reflect, Relate (RRR) documents form the basis of our programs and planning. Term plans linked to our QIP focus the
curriculum to provide a rich, language filled learning environment for our culturally diverse children. Staff work to scaffold and
support each child’s learning and develop their dispositions including curiosity, persistence, confidence and resourcefulness.
Annually Preschool children accessed a range of community and school resources and spaces including regularly attending the
Public Library, using the community playground and exploring Prettejohn Gully through the seasons. Additionally, children
attended school assemblies and participated in a range of school activities including Sports Day, Book Week and Dance. Aunty
Donna’s regular visits to preschool, her connections with our children, and her knowledge and sharing of Aboriginal culture
enriched our learning program. Early Years teachers P-2 implemented a successful transition program which included a range
of regular learning and play activities throughout the year.
Partnership LDAR PLC:
Teachers met regularly with Partnership colleagues during the year to reflect on their literacy and numeracy practices. We
attended a series of reflective partnership LDAR sessions focused on building children’s oral language under the guidance of
Stephen Graham. Preschool children engaged in targeted learning opportunities incorporating interactive, extended and
repeated interactions with texts, including multi- modal texts.
Community:
We worked with our Early Childhood Leader, Julie Brown to develop strength - based documentation of our QIP priorities
(Deepening Learning, Collaborative Partnerships) which complemented the School’s SIP. Further, the 2019 QIP embedded
Wellbeing within the other two priorities. We worked with children and families to provide learning opportunities which
incorporated their perspectives, ideas, skills and knowledge. We also worked with families and service providers to support
children to regulate their behaviours, respond appropriately to others and communicate effectively.
Literacy:
Teachers used the frameworks and structures provided by Stephen Graham to present high quality literature experiences
relevant to children’s interests. Daily literacy teaching incorporated both a literature and oral language focus. We viewed our
children through a lens of strengths and based their next steps on where they were at, at that particular moment.
Numeracy:
Numeracy learning occurred through a range of experiences highlighting the environment and through explicit teaching and
structured learning tasks for students to build their understandings and explore concepts. Learning activities and provocations
engage students in quantifying, counting, measuring and comparing, spaces and shapes, and chance and data.

4

PHSP-7 SIP describes the areas of deliberate change to support students to become successful learners, problem solvers
and thinkers. Through the three priority areas of Reading, Writing and Maths and the challenge of practice, staff work to
develop their expertise and to enact all agreements in classroom practices. Through SIP teams and shared professional
learning, staff plan, drive and implement improvements in our key priority areas.
As a member of the Montague Partnership, we insure that our actions align to the partnership foci and in particular have
strongly engaged with the 'Balanced Reader' model and Stephen Graham's professional support. Our work on literacy and
numeracy connects with the implementation of Preschool literacy and numeracy indicators.
The 2019 SIP highlighted Reading, Writing and Maths as the key priorities with the main emphasis being on the development
and consistent implementation of high quality reading programs R-7.
READING
Annually whole school literacy agreements are reviewed and updated with high yield practices enacted in our classrooms and
daily Literacy block expectations R-7. In 2019 all staff attended the 'Read, Write Inc.' (RWI) training, updates in guided
reading and opportunities to work with Stephen Graham.
R-2 staff made significant steps to implement and build consistency in the implementation of Read, Write Inc and Years 3-7
staff continued with the 'Soundwaves' spelling program and worked to strengthen guided reading and reading block structures.
Staff reported that the whole school consistency regarding phonics teaching and guided reading and using data more visibly
with and for students were positive developments in 2019. Continuing to consolidate the 2019 focus on RWI and guided
reading with a greater focus on stretching students, building comprehension and explicitly teaching QAR strategies were
identified in the 2019 internal review.
WRITING
Limited professional learning in writing occurred in 2019 at the whole school level with staff continuing existing practices or
trialling some individual strategies. The internal review highlighted the need to develop greater whole school approaches and
underpin professional learning with the development of common language and concept development R-7. Explicitly teaching
strategies based on NAPLAN marking rubrics, clarifying whole school expectations and identifying research approaches to
implement as a wholes school will be foci in 2020.
MATHS
Staff continued to implement daily mental routines to build students' fluency and understanding of the basic building blocks in
maths. Whole school numeracy agreements are based on the Natural Maths approach using a common language and
approaches to develop students confidence and mental maths skills.
The internal review highlighted the need for more consistent mental routines and warm-ups, designing multiple entry points for
problematised situations and more formalised Maths testing. Staff have identified the need to examine the Big Ideas in
Number professional learning and to review and update prior numeracy agreements.
Digital Technologies supports our numeracy program with P-7 students undertaking a range of learning experiences in coding,
which involved problem solving and planning skills and robotics. Students have showcased their technology learning
throughout the year in the project work they have undertaken.
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NAPLAN Reading:
Once again the majority of our students performed positively on the NAPLAN Reading assessment at all year levels with
individual growth noted across years 3, 5 and 7 over the past three years.
Year 3: 21/25 who sat the test achieved the DfE Standard Educational Achievement (SEA).
Year 5: 20/25 who sat the test achieved the DfE Standard Educational Achievement (SEA).
Year 7: 17/24 who sat the test achieved the DfE Standard Educational Achievement (SEA).
This highlights the focus we have had over the past years to strengthen our approaches to literacy and embed whole school
agreements about practices from P-7 and the emphasis we place on early literacy development.
28% of our year 3 students (7/25 students who sat the test) achieved in the highest bands for reading. At year 5, 16% (4/25
students who sat the test) achieved in the highest bands for reading, and in Year 7, 12.5% (3/24 students who sat the test)
achieved in the highest bands. This affirms our continued work to focus on stretch and extension in our literacy work.
Staff identify targets annually and use these to plan for and extend the learning program.
NAPLAN Numeracy
Our students Numeracy development is showing positive progress as a result of our ongoing focus on mental routines and
problem solving as a Partnership and whole school focus.
Year 3: 21/25 who sat the test achieved the DfE Standard Educational Achievement (SEA).
Year 5: 20/26 who sat the test achieved the DfE Standard Educational Achievement (SEA).
Year 7: 20/24 who sat the test achieved the DfE Standard Educational Achievement (SEA).
Given our continuing focus on problem solving and integrating STEM into classroom teaching practice we expect to see these
trends continue to improve.
32% of our year 3 students (8/25 students who sat the test) achieved in the highest bands for Numeracy. Only 7.6% of Year 5
students (2/26 students who sat the test) achieved in the highest bands and 12.5% of Year 7 students (3/24students who sat
the test) achieved in the highest bands.
Staff identify targets annually and use these to plan for and extend the learning program.
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Attendance is celebrated and non attendance followed up in a timely manner as outlined by our policies. Our
student attendance at 91.4% is higher than most other schools in our Partnership. Phone calls, letters and home
visits by teachers and DfE support staff are a regular part of our intervention strategy to support families in getting
their children to school. The slight dip in 2019 is mainly attributable to a pattern of absence with a small number of
students.
Every year, we revisit our procedures with staff and continue to raise parent awareness of the importance of
attendance through transparent processes and regular communication. All staff are aware of their mandated role in
regards to attendance. Leadership meet weekly to review roll books, discuss individual cases and phone or home
visit after class teachers had followed up attendance issues with parents. We commend staff on their exemplary
follow up with families to address absences.
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Our preschool has a positive profile in the community and children are keen to attend and develop their friendships
and learning. Our cohort continues to be a highly Multicultural group with many additional complexities.
Our on-site Playgroup has positively influenced new families enrolling their children into our Preschool and school.
All absences are noted in the Early Years System (EYS). All absences with no notification are followed up by a
phone call or email to families where possible.
Our newsletters continue to promote attendance at preschool and school with information about how low
attendance can impact on learning and children's social and emotional well-being.

Students at PHSP7 are generally well-behaved, friendly and positive about learning. Minimal incidents of bullying
are reported at our school and students are supported to develop their social and problem solving skills. Our focus
on, ‘Rational Emotional Behaviour Education’ (REBE) aims to develop positive mental health and growth mindsets
towards learning by identifying and teaching 5 capabilities designed to support students to manage their feelings
and to take greater responsibility for their learning. At Para Hills School P-7 'Learning leads behaviour, behaviour
does not control the learning’.
Staff work to provide individual responses, catering to the needs of those individuals with specific needs or
challenging learning behaviours to build their skills to access and manage their learning success.. All staff had
updated training in effective classroom management practices and school agreements make explicit the
expectations we have to develop positive classrooms.
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STUDENT OPINION
Feedback and ideas from our students to improve their learning are always welcomed and we structure a range of
ways for students to provide feedback to teachers and at the whole school level. The use of data walls and student
goal setting has been commented on favourably by students as approaches to take more responsibility for their
learning.
PARENT OPINION
We actively welcome parent participation and involvement in their child's learning and appreciate the volunteers
and support families provide to learners at home.
STAFF OPINION
We have a strong and supportive staff culture and staff work cooperatively and professionally with each other. Our
annual internal review day is a significant support for staff to analyse data, share successes and challenges and
identify improvement directions and strategies.
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Most children attending our preschool successfully transition to the school and a range of programs and visits operate
to make this as smooth and seamless as possible for learning.
On the whole we have a stable student population with the majority of students transitioning within the school
annually and families positively supporting the work of the staff and school to support learners.
Students leaving the school tend to move to other DfE sites due to a range of family situations and re - locations.

We ensure the safety of all of our students in working with our community by the following:
All employees, volunteers and other persons designated by legislation or DfE policy have been screened for their
suitability to work or volunteer with children at our site.
All required staff screenings and training are current. ‘Responding to Abuse and Neglect’ (‘RAN’) certificates are
uploaded to HR Management.
Our volunteer policy is in accordance with DfE guidelines and this is available on our website. A list of volunteers who
have undertaken induction at the school is kept via an EDSAS register.
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$91 695
$10 500
$85 306
$1 144
$2 470

Increased Senior Leader position (Wellbeing) to 1.2 to work with staff and students to
implement more effective anti-bullying programs, in particular cyber bullying, social
skills, 1:1 support for identified students.

Senior Leader appointed to: Run PD,unpack NAPLAN data,track and monitor identified
students (SEA & higher bands),improve pedagogy, Support 4x weekly RWI/GR,
manage IESP and intervention. SSO support in RWI and GR.

Professional learning including release of teachers to plan, program and develop
common assessment tasks and review and moderate students work. Targeted PD in
specific learning areas including phonics and reading.

APAS tutoring support provided to identified students in reading and numeracy:
1. Reach goals as outlined in One Plans for each student.
2. Increase the decoding and comprehension skills of all students as verified by school
based testing including Running Records and DRA2
3.Improve each student’s writing skills by 1 EALD level/year.

Intervention Programs:
• QuickSmart/TooSmart/Phonological Awareness

SSO in class support for students at risk of not achieving the SEA.
Additional 0.4 Counsellor for continuing staff development in Rational Emotional
Behaviour Education (REBE) and 1:1 support for students at risk.

Individual learning plans were developed for children with Special Rights. Goals for these students
incorporated into all programs. SSO support targetted to help with engagement. Ongoing testing
to monitor and support individual progress. Early screening in place to identify individual needs of
all students.

Literacy and Numeracy indicators are embedded into daily curriculum. A significant proportion of our
children come with a range of special needs and learning challenges due to disadvantage, cultural
background and language. Small group and 1:! time was utilised to support these students.

